4th Grade United States Studies

SS040302
Unit 3:  Human Geography in the United States

Lesson 2

Lesson 2:   Movement – Push and Pull Factors
	Big Ideas of the Lesson



	· Both geographers and historians have studied how and why people have moved within the United States.

· Push factors are reasons people leave a place. Some examples of push factors include a lack of freedom, a shortage of jobs, war, famine, or high cost of living. 
· Pull factors are reasons why people settle in a particular place. Some examples of pull factors include economic opportunities, freedom, family, or culture.
· Not everybody freely chose to move to new places in the United States. Native Americans were often forced off their land and forced to move to new places.
· People continue to move within the United States.



Lesson Abstract: 
In this literature-based lesson, students explore five different examples of movement, or migration, within the United States. These include the westward movement of pioneers, the Underground Railroad, orphan trains, the “Great Migration” of African-Americans from the South to the North and the forced removal of Native Americans such as the Potawatomi. Using the concepts of push and pull factors, students apply both historical and geographic thinking to explore these movements of people. Activities include the creation of a summary chart, the reading of a play, and the analysis of two primary sources.
Content Expectations  
4 – H3.0.2:
Use primary and secondary sources to explain how migration and immigration affected and continue to affect the growth of Michigan.
4 - G1.0.1:
Identify questions geographers ask in examining the United States (e.g., Where it is? What is it like there? How is it connected to other places?).
4 - G4.0.1:
Use a case study or story about migration within or to the United States to identify push and pull factors (why they left, why they came) that influenced the migration. 

4 - H3.0.7:
Use case studies or stories to describe the ideas and actions of individuals involved in the Underground Railroad in Michigan and in the Great Lakes region. 
Integrated GLCEs
R.CM.04.03: 
Explain relationships among themes, ideas, and characters within and across texts to create a deeper understanding by categorizing and classifying, comparing and contrasting, or drawing parallels across time and culture. (English Language Arts)
W.GN.04.03: Write an informational comparative piece that demonstrates understanding of central and supporting ideas using an effective organizational pattern (e.g., compare/contrast) and informational text features. (English Language Arts)
Key Concepts
migration
movement

push and pull factors
Instructional Resources 
Equipment/Manipulative

The Geographer’s Hat from Unit 1

The Historian’s Hat from Unit 1

Large timeline on paper in 50 year increments marked from 1800 to 2000

Overhead projector or Document Camera/Projector

“Thinking Like a Historian” Bookmarks from Unit 1

Student journal or notebook
Student Resource
Bunting, Eve. Dandelions. San Diego: Voyager Books, 1995. 

- - -. Train to Somewhere. New York: Clarion Books, 1996.
Hopkinson, Deborah. Apples to Oregon. New York: Scholastic, 2005. 

- - -. Sweet Clara and the Freedom Quilt. NY: Random, 1995.

Lawrence, Jacob. The Great Migration: An American Story. New York: Harper Trophy, 1995.

Levine, Ellen. If You Traveled on the Underground Railroad. NY: Scholastic, 1988.
Rappaport, Doreen. Freedom River. New York: Hyperion Books, 2000.
“The Underground Railroad.” The Mitten. Spring 2001. 13 November 2008 <http://www.michiganhistorymagazine.com/kids/pdfs/mitten01.pdf>.

Teacher Resource
Egbo, Carol. Supplemental Materials (Unit 3, Lesson 2).Teacher-made material. Michigan Citizenship Collaborative, 2008.
Exploration and Settlement:1800-1820 Map. 13 November 2008 <http://www.lib.utexas.edu/maps/united_states/exploration_1800.jpg>.
Exploration and Settlement:1835-1850 Map. 13 November 2008
<http://www.lib.utexas.edu/maps/united_states/exploration_1835.jpg>.
Levine, Ellen. If You Traveled on the Underground Railroad. NY: Scholastic, 1988.
Treaties & the Removal of the Michigan Potawatomi Lesson Plan. 13 November 2008 <http://www.nokomis.org/docs/curriculum/Lesson3C.pdf>.
Want-Ads. 13 November 2008 <http://www.kancoll.org/articles/orphans/or_wants.htm>.
Lesson Sequence
1. Remind students that “movement” is one of the important themes of geography. Explain that movement provides an example of where history and geography are connected. Explain that both historians and geographers study how and why people have moved within the United States as well as to the United States from other places.  Explain that geographers and historians talk about push and pull factors when they study movement of people. This means that some push people out of places. For example, a shortage of good farmland in New England can be viewed as a push factor resulting in people leaving New England.  Historians also investigate why people come to a particular place.  The reasons that act as a magnet to pull people to a particular location are called pull factors. For example, good farmland acted as a magnet to pull people to Michigan in the early 1800s.
2. Create a simple T-chart on an overhead transparency or chart paper and write the term “Push Factors” on one side and “Pull Factors” on the other. Note that a T-chart has also been included in the Supplemental Materials for you to use if desired. Ask students to think of their own experiences with moving as well as stories they have read about people moving. Then, have them write one push factor and one pull factor in their social studies journal. Give students time to think and write and then have them share their ideas in the large group. Record student ideas on the T-Chart. Continue to add push and pull factors to the chart throughout the lesson
3. Show students the two “Exploration and Settlement“ maps located in the Supplemental Materials. Remind students that they previously explored these maps in Unit 2 when they investigated a series of special purpose maps. Explain that these maps show the expanding areas of settlement from between 1800 and 1850. Use the following questions to further discuss the map:
· How are these maps related to the theme of movement? 

· What direction of movement do these maps show?

· What do you think a similar map showing the population in 1880 would have looked like?
Remind students that both historians and geographers study the migration of people to new places. Refer students to the “Thinking Like a Historian” bookmark you gave them in Unit 1 and review the questions historians ask.

4. Introduce the book Dandelions by Eve Bunting or a similar book describing the movement of pioneers westward to the class. Note that this book describes a pioneer family with two young girls moving from Illinois to Nebraska by wagon. They encounter challenges such as starting all over in a new place, having to clear land, having to start a farm, being far from home, etc.  Explain that as you read the book, students should look for answers to the following historical questions:

· Who was migrating, or moving, in the book?

· From where were they leaving?

· To where were they moving?

· When were they moving?

· Why were they moving?

· What push factors were described?

· What pull factors were described?

5. Using the questions listed in the previous step, discuss the book with the class. If time permits, you may wish to read a second book on the westward movement of pioneers. An excellent choice would be Apples to Oregon by Deborah Hopkinson. This very humorous book told in tall tale format is very different from Dandelions even though the theme is the same, thus providing an opportunity for a text-to-text comparison.

6. Provide students with a Michigan connection by asking them how the westward movement of pioneers effected the early history of Michigan. Discuss student ideas and then guide them in remembering that many early settlers in Michigan had moved from places in the East such as New York and Massachusetts. Like the family in Dandelions, they had had to clear land and start farms.

7. Using a large paper timeline marked in 50 year increments from 1800 to 2000 explain that the westward movement described in this section of the lesson was roughly between the years 1820 and 1860.  Note that you may wish to have students create their own timeline on large white paper and add to the timeline throughout the lesson.

8. Give each student a copy of the “Migration Chart” located in the Supplemental Materials. Using the completed “Migration Chart” also included in the Supplemental Materials as reference, guide students in filling out the first section on Westward Movement on the chart.
9. Write the following term on an overhead transparency or on the board: “Underground Railroad.” Ask students to describe what they know about this term. Discuss students’ responses. Guide students to the idea that the Underground Railroad was a secret organization of routes, safe houses, and people. Its purpose was to guide escaped slaves from the South to freedom in the North. The Underground Railroad was neither a railroad nor underground. Explain that it operated mainly between 1830 and 1861. Explain that slavery was not permitted in Canada so Michigan was an important part of the Underground Railroad because of its closeness to Canada. 
10. Introduce the book Freedom River by Doreen Rappaport or a similar book about the Underground Railroad to the class. Share the following information regarding this book:

· This book is based on a true story.

· The author did a lot of historical research before she wrote the book. This included reading the autobiography of the main character, and searching for historical documents at Duke University.

· The main character, John Parker, was born in 1827 in Virginia to an enslaved mother and white father.

· He was taken away from his mother at age 8 and sold to a doctor.

· At age 12 he was sent as an apprentice to a plasterer who beat him so badly he ended up in a hospital.

· While recuperating he escaped but was captured in New Orleans and returned to slavery.

· At age 18 he managed to buy his freedom.

· He married and settled in Ripley, Ohio. He became a successful business person there.

· He began to work as a “conductor” on the Underground Railroad and led hundreds of escaped slaves to freedom.

11. Read the book to students and have them look for answers to the following historical questions:

· Who was migrating, or moving, in the book?

· From where had they been living?

· To where were they moving?

· When were they moving?

· Why were they moving?

· What push factors were described?

· What pull factors were described?

12. Using the questions listed in the previous step, discuss the book. If time permits, you may wish to read a second book on the Underground Railroad. A good choice would be Sweet Sarah and the Freedom Quilt by Deborah Hopkinson.  Not only does this make a good choice for comparisons with Freedom River,  it also allows students to compare two very different books by the same author, Apples to Oregon and Sweet Sarah and the Freedom Quilt, both written by Deborah Hopkinson.
13. As a Michigan connection, make and display an overhead transparency of “Michigan People Important in the Underground Railroad” located in the Supplemental Materials. Discuss the people described on the overhead. If time permits you may also want students to read the informational article on the Underground Railroad included in the Spring 2001 issue of The Mitten. This provides students with an opportunity to work with informational text in addition to all the narrative text included in this lesson.   
14. Returning to the large paper timeline point out that the Underground Railroad was in operation from approximately 1830 to 1861.  Using the completed “Migration Chart” in the Supplemental Materials  as reference, guide students in filling out the section on the Underground Railroad on their charts.
15.  Divide students into pairs and give each pair a copy of the “Primary Source” and the “Analyzing a Primary Source” sheet located in the Supplemental Materials. Explain that this primary source relates to a third example of movement within the United States. Explain that pairs should work together to analyze the primary source and answer the questions on the analysis sheet.  Give pairs time to work and then have them share ideas in the large group regarding the primary source. Write down their ideas about the primary source but don’t add any additional information of your own.

16. Read students the book Train to Somewhere by Eve Bunting and have them look for answers to the following historical questions:

· Who was migrating, or moving, in the book?

· From where had they been living?

· To where were they moving?

· When were they moving?

· Why were they moving?

· What push factors were described?

· What pull factors were described?

17. Combining what they have learned from the newspaper article on orphans and the book discuss the Orphan Trains that ran from the 1850s through the 1920s. Make sure to point out the time span on the time line.  Share the following additional information including a Michigan connection with students:

· An estimated 100,000 homeless children were sent by train from New York City and the Boston area to small towns and farms in the Midwest.

· The very first Orphan Train Riders, a group of 14 boys, arrived in the town of Dowagiac in Michigan in 1854.  

· By 1927, around 12,500 of orphans had been placed in Michigan. They had come to forty-three different towns.

· Thirty-nine percent of the orphans were girls. Most of the children were never adopted.

 Note that if you are looking for another text-to-text comparison, students can compare Dandelions and Train to Somewhere, both written by Eve Bunting. Use the completed “Migration Chart” in the Supplemental Materials as reference to guide students in filling out the section on the Orphan Trains on their charts.
18. Read The Great Migration: An American Story by Jacob Lawrence to the class. Discuss how millions of African Americans moved from the south to the north during the early 1900s. Explore the reasons for the movement of people such as trying to escape the racism of the south and to find a better life in the cities of the north. Explain that many of these African Americans settled in Detroit. Ask students whether racism in the South was a push or pull factor in the movement of African Americans to Detroit. Guide the discussion so that students recognize that racism was a push factor, while factory jobs were a pull factor.  Using the timeline explain that the “Great Migration” took place approximately from 1910 to 1930. Then, discuss how the Underground Railroad and the Great Migration were alike and different.  Using the completed “Migration Chart” in the Supplemental Materials as reference, guide students in filling out the section on the Great Migration on their charts.
19. Pose the following questions to students: Are there ever times when people are forced to move to a new place even though they don’t want to? Why or Why not? Have them answer the questions in their social studies journal. Give students time to write and then have them turn and share their answers with a partner.
20. Discuss the answers to the questions in the large group. Then, explain to students that beginning around 1830 it became the official policy of the United States government to remove Native Americans from their lands to reservations west of the Mississippi River. Explain that in most cases these people did not want to move but were forced to do so.

21. Give each student a copy of the play “The Removal of the Michigan Potawatomi” located in the Supplemental Materials. Assign roles to students and then read the play out loud reminding students to look for answers to the following questions:
· Who was migrating, or moving, in the book?

· From where had they been living?

· To where were they moving?

· When were they moving?

· Why were they moving?

· What push factors were described?
· What pull factors were described
Use the completed “Migration Chart” in the Supplemental Materials as reference to guide students in filling out the section on the Native American Removal on their charts.
22. As a final activity, search newspapers for examples of current movements of people within the United States such as the move of some people from Michigan to other states in search of jobs.
Assessment
As an assessment have students write an informational comparative piece comparing two of the five examples of the movement of people within the United States from this lesson. The piece should demonstrate understanding of central and supporting ideas and use the organizational pattern of compare/contrast as well as informational text features.  Students’ writing should also distinguish between push and pull factors of migration.
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